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St Clare’s Curriculum

History




Early Years Statutory Framework

Understanding the World

Understanding the world involves guiding children to make sense of their physical world and their community. The frequency and
range of children’s personal experiences increases their knowledge and sense of the world around them — from visiting parks,
libraries and museums to meeting important members of society such as police officers, nurses and firefighters. In addition,
listening to a broad selection of stories, non-fiction, rhymes and poems will foster their understanding of our culturally, socially,
technologically and ecologically diverse world. As well as building important knowledge, this extends their familiarity with words
that support understanding across domains. Enriching and widening children’s vocabulary will support later reading
comprehension.

ELG: Past and Present
Children at the expected level of development will:

e Talk about the lives of the people around them and their roles in society;

e Know some similarities and differences between things in the past and now, drawing on their experiences and what has
been read in class;

e Understand the past through settings, characters and events encountered in books read in class and storytelling.



Pupils learn about the lives of people around them, including their parents and grandparents, police officers,
staff around the school, and through the careers programme.

They learn about the concept of time through the creation of a timeline through their year in EYFS and hear
lots of stories set in the past, including Bible stories.

Pupils learn about familiar situations in the past, such as their baptism and the baptism of their staff and
parents as well as through the Special Times topic.

Pupils learn about dinosaurs through small world play, stories, art and maths.

Pupils compare past and present by comparing vehicles and toys both in pictures and in physical artefacts.
They look at Coalville in the past through photos and artefacts such as a miners’ lantern. Pupils are shown
how clothes in stories look different to clothes worn today.

In art, pupils look at the work of Kandinsky, comparing modern and past art.



National Curriculum Purpose of study

A high-quality history education will help pupils gain a coherent knowledge and understanding of Britain’s past and that of the
wider world. It should inspire pupils’ curiosity to know more about the past. Teaching should equip pupils to ask perceptive
questions, think critically, weigh evidence, sift arguments, and develop perspective and judgement. History helps pupils to
understand the complexity of people’s lives, the process of change, the diversity of societies and relationships between different
groups, as well as their own identity and the challenges of their time.

National Curriculum Aims

The national curriculum for history aims to ensure that all pupils:

know and understand the history of these islands as a coherent, chronological narrative, from the earliest times to the
present day: how people’s lives have shaped this nation and how Britain has influenced and been influenced by the wider
world

know and understand significant aspects of the history of the wider world: the nature of ancient civilisations; the expansion
and dissolution of empires; characteristic features of past non-European societies; achievements and follies of mankind
gain and deploy a historically grounded understanding of abstract terms such as ‘empire’, ‘civilisation’, ‘parliament’ and
‘peasantry’

understand historical concepts such as continuity and change, cause and consequence, similarity, difference and significance,
and use them to make connections, draw contrasts, analyse trends, frame historically-valid questions and create their own
structured accounts, including written narratives and analyses

understand the methods of historical enquiry, including how evidence is used rigorously to make historical claims, and
discern how and why contrasting arguments and interpretations of the past have been constructed History — key stages 1
and 2

gain historical perspective by placing their growing knowledge into different contexts, understanding the connections
between local, regional, national and international history; between cultural, economic, military, political, religious and social
history; and between short- and long-term timescales



Key Stage One

Pupils should be taught about:

Year 1

Year 2

changes within living memory. Where appropriate, these
should be used to reveal aspects of change in national life

Are my toys the same as my
grandparents' toys?

How has transport
changed over time?

events beyond living memory that are significant nationally or
globally [for example, the Great Fire of London, the first
aeroplane flight or events commemorated through festivals or
anniversaries]

What were the events and
consequences of the Great
Fire of London?

the lives of significant individuals in the past who have
contributed to national and international achievements. Some
should be used to compare aspects of life in different periods
[for example, Elizabeth | and Queen Victoria, Christopher
Columbus and Neil Armstrong, William Caxton and Tim
Berners-Lee, Pieter Bruegel the Elder and LS Lowry, Rosa Parks
and Emily Davison, Mary Seacole and/or Florence Nightingale
and Edith Cavell]

What do Christopher
Columbus and Neil
Armstrong have in

common?

How did war-time
nurses become
significant historical
figures?

significant historical events, people and places in their own
locality.

Which places and
people are significant
in Coalville's history
and why?




Key Stage Two

Pupils should be taught about:

Year 3

Year 4

Year 5

Year 6

changes in Britain from the Stone Age to the Iron Age

What changed from the
Stone Age to the Iron
Age?

the Roman Empire and its impact on Britain

What do Roman
artefacts tell us about
the past?

Britain's settlement by Anglo-Saxons and Scots

What is the significance
of the Anglo-Saxons in
British history?

the Viking and Anglo-Saxon struggle for the Kingdom of England
to the time of Edward the Confessor

Vikings: invaders, traders
or settlers?

a local history study

How has coalmining
shaped our local area?

a study of an aspect or theme in British history that extends
pupils’ chronological knowledge beyond 1066

How did the role of
women change on the
home front during and

after World War 17

the achievements of the earliest civilizations — an overview of
where and when the first civilizations appeared and a depth study
of one of the following: Ancient Sumer; The Indus Valley; Ancient
Egypt; The Shang Dynasty of Ancient China

What were key aspects
of the Ancient Egyptian
civilisation?

Ancient Greece — a study of Greek life and achievements and their
influence on the western world

How does Ancient Greek
life compare to life in
Europe today?

a non-European society that provides contrasts with British history
— one study chosen from: early Islamic civilization, including a
study of Baghdad c. AD 900; Mayan civilization c. AD 900; Benin
(West Africa) c. AD 900-1300

How were the Maya
different to the Vikings?




Historical Concepts

These six strands run through the St Clare’s history curriculum:

Concept Definition

Exploration Searching an unfamiliar area in order to learn about it.
Invasion Entering a place in order to take over control of it.
Lifestyle Typical daily life of a group of people.
Religion Believing in and worshipping of an entity, usually a God or

Gods.
Civilisation A stable community of a group of pegple with the same
language and way of life.
Chronology Arranging events or dates in the order in which they
occurred.




Exploration

Searching an unfamiliar area in order to learn about it.

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

Are my toys the same
as my grandparents’
toys?

Which places and
people are significant
in Coalville's history
and why?

What changed from
the Stone Age to the
Iron Age?

How does Ancient
Greek life compare to
life in Europe today?

What is the
significance of the
Anglo-Saxons in British
history?

Vikings: invaders,
traders or settlers?

What were the events
and consequences of
the Great Fire of
London?

How did war-time
nurses become
significant historical
figures?

What were key aspects
of the Ancient
Egyptian civilisation?

What do Roman
artefacts tell us about
the past?

How has coalmining
shaped our local area?

How were the Maya
different to the
Vikings?

What did Christopher
Columbus and Neil
Armstrong have in

common?

How has transport
changed over time?

How did the role of
women change on the
home front during and

after World War I1?




Invasion

Entering a place in order to take over control of it.

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

Are my toys the same
as my grandparents’
toys?

Which places and
people are significant
in Coalville's history
and why?

What changed from
the Stone Age to the
Iron Age”?

How does Ancient
Greek life compare to
life in Europe today?

What is the
significance of the
Anglo-Saxons in British
history?

Vikings: invaders,
traders or settlers?

What were the events
and consequences of
the Great Fire of
London?

How did war-time
nurses become
significant historical
figures?

What were key aspects
of the Ancient
Egyptian civilisation?

What do Roman
artefacts tell us about
the past?

How has coalmining
shaped our local area?

How were the Maya
different to the
Vikings?

What did Christopher
Columbus and Neil
Armstrong have in

common?

How has transport
changed over time?

How did the role of
women change on the
home front during and

after World War I1?




Lifestyle

Typical daily life of a group of people.

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

Are my toys the same
as my grandparents’
toys?

Which places and
people are significant
in Coalville's history
and why?

What changed from
the Stone Age to the
Iron Age?

How does Ancient
Greek life compare to
life in Europe today?

What is the
significance of the
Anglo-Saxons in British
history?

Vikings: invaders,
traders or settlers?

What were the events
and consequences of
the Great Fire of
London?

How did war-time
nurses become
significant historical
figures?

What were key aspects
of the Ancient
Egyptian civilisation?

What do Roman
artefacts tell us about
the past?

How has coalmining
shaped our local area?

How were the Maya
different to the
Vikings?

What did Christopher
Columbus and Neil
Armstrong have in

common?

How has transport
changed over time?

How did the role of
women change on the
home front during and

after World War I1?




Religion

Believing in and worshipping of an entity, usually a God or Gods.

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

Are my toys the same
as my grandparents’
toys?

Which places and
people are significant
in Coalville's history
and why?

What changed from
the Stone Age to the
Iron Age”?

How does Ancient
Greek life compare to
life in Europe today?

What is the
significance of the
Anglo-Saxons in British
history?

Vikings: invaders,
traders or settlers?

What were the events
and consequences of
the Great Fire of
London?

How did war-time
nurses become
significant historical
figures?

What were key aspects
of the Ancient
Egyptian civilisation?

What do Roman
artefacts tell us about
the past?

How has coalmining
shaped our local area?

How were the Maya
different to the
Vikings?

What did Christopher
Columbus and Neil
Armstrong have in

common?

How has transport
changed over time?

How did the role of
women change on the
home front during and

after World War I1?




Civilisation

A stable community of a group of people with the same language and way of life.

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

Are my toys the same
as my grandparents’
toys?

Which places and
people are significant
in Coalville's history
and why?

What changed from
the Stone Age to the
Iron Age”?

How does Ancient
Greek life compare to
life in Europe today?

What is the
significance of the
Anglo-Saxons in British
history?

Vikings: invaders,
traders or settlers?

What were the events
and consequences of
the Great Fire of
London?

How did war-time
nurses become
significant historical
figures?

What were key aspects
of the Ancient
Egyptian civilisation?

What do Roman
artefacts tell us about
the past?

How has coalmining
shaped our local area?

How were the Maya
different to the
Vikings?

What did Christopher
Columbus and Neil
Armstrong have in

common?

How has transport
changed over time?

How did the role of
women change on the
home front during and

after World War I1?




Chronology

Arranging events or dates in the order in which they occurred.

Year 1

Year 2

Year 3 Year 4

Year 5 Year 6




Substantive and Disciplinary Knowledge
Substantive knowledge — knowledge about the past — is identified on each unit's knowledge organiser.

Disciplinary knowledge — knowledge about how historians investigate the past, and how they construct historical claims,
arguments and accounts — is categorised as follows:

Cause

How historians analyse how and why events or states of affairs occurred or emerged.

Consequence

The way historians analyse the consequences of an event or development.

Change and Continuity

Historical analysis of the pace, nature and extent of change or characterisation of a process of change.
Similarity and Difference

Historical analysis of the extent and type of difference between people, groups, experiences or places in the same historical
period.

Historical Significance

How and why historical events, trends and individuals are ascribed historical significance.
Sources and Evidence

How historians use sources as evidence to construct, challenge or test claims about the past.
Historical interpretations

An understanding of how and why different accounts of the past are constructed.



Cause

How historians analyse how and why events or states of affairs occurred or emerged.

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

Are my toys the same
as my grandparents’
toys?

Which places and
people are significant
in Coalville's history
and why?

What changed from
the Stone Age to the
Iron Age?

How does Ancient
Greek life compare to
life in Europe today?

What is the
significance of the
Anglo-Saxons in British
history?

Vikings: invaders,
traders or settlers?

What were the events
and consequences of
the Great Fire of
London?

How did war-time
nurses become
significant historical
figures?

What were key aspects
of the Ancient
Egyptian civilisation?

What do Roman
artefacts tell us about
the past?

How has coalmining
shaped our local area?

How were the Maya
different to the
Vikings?

What did Christopher
Columbus and Neil
Armstrong have in

common?

How has transport
changed over time?

How did the role of
women change on the
home front during and

after World War I1?




Consequence

The way historians analyse the consequences of an event or development.

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

Are my toys the same
as my grandparents’
toys?

Which places and
people are significant
in Coalville's history
and why?

What changed from
the Stone Age to the
Iron Age”?

How does Ancient
Greek life compare to
life in Europe today?

What is the
significance of the
Anglo-Saxons in British
history?

Vikings: invaders,
traders or settlers?

What were the events
and consequences of
the Great Fire of
London?

How did war-time
nurses become
significant historical
figures?

What were key aspects
of the Ancient
Egyptian civilisation?

What do Roman
artefacts tell us about
the past?

How has coalmining
shaped our local area?

How were the Maya
different to the
Vikings?

What did Christopher
Columbus and Neil
Armstrong have in

common?

How has transport
changed over time?

How did the role of
women change on the
home front during and

after World War I1?




Change and Continuity

Historical analysis of the pace, nature and extent of change or characterisation of a process of change.

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

Are my toys the same
as my grandparents’
toys?

Which places and
people are significant
in Coalville's history
and why?

What changed from
the Stone Age to the
Iron Age?

How does Ancient
Greek life compare to
life in Europe today?

What is the
significance of the
Anglo-Saxons in British
history?

Vikings: invaders,
traders or settlers?

What were the events
and consequences of
the Great Fire of
London?

How did war-time
nurses become
significant historical
figures?

What were key aspects
of the Ancient
Egyptian civilisation?

What do Roman
artefacts tell us about
the past?

How has coalmining
shaped our local area?

How were the Maya
different to the
Vikings?

What did Christopher
Columbus and Neil
Armstrong have in

common?

How has transport
changed over time?

How did the role of
women change on the
home front during and

after World War I1?




Similarity and Difference

Historical analysis of the extent and type of difference between people, groups, experiences or places in the same historical period.

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

Are my toys the same
as my grandparents’
toys?

Which places and
people are significant
in Coalville's history
and why?

What changed from
the Stone Age to the
Iron Age”?

How does Ancient
Greek life compare to
life in Europe today?

What is the
significance of the
Anglo-Saxons in British
history?

Vikings: invaders,
traders or settlers?

What were the events
and consequences of
the Great Fire of
London?

How did war-time
nurses become
significant historical
figures?

What were key aspects
of the Ancient
Egyptian civilisation?

What do Roman
artefacts tell us about
the past?

How has coalmining
shaped our local area?

How were the Maya
different to the
Vikings?

What did Christopher
Columbus and Neil
Armstrong have in

common?

How has transport
changed over time?

How did the role of
women change on the
home front during and

after World War I1?




Historical Significance

How and why historical events, trends and individuals are ascribed historical significance.

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

Are my toys the same
as my grandparents’
toys?

Which places and
people are significant
in Coalville's history
and why?

What changed from
the Stone Age to the
Iron Age”?

How does Ancient
Greek life compare to
life in Europe today?

What is the
significance of the
Anglo-Saxons in British
history?

Vikings: invaders,
traders or settlers?

What were the events
and consequences of
the Great Fire of
London?

How did war-time
nurses become
significant historical
figures?

What were key aspects
of the Ancient
Egyptian civilisation?

What do Roman
artefacts tell us about
the past?

How has coalmining
shaped our local area?

How were the Maya
different to the
Vikings?

What did Christopher
Columbus and Neil
Armstrong have in

common?

How has transport
changed over time?

How did the role of
women change on the
home front during and

after World War I1?




Sources and Evidence

How historians use sources as evidence to construct, challenge or test claims about the past.

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

Are my toys the same
as my grandparents’
toys?

Which places and
people are significant
in Coalville's history
and why?

What changed from
the Stone Age to the
Iron Age?

How does Ancient
Greek life compare to
life in Europe today?

What is the
significance of the
Anglo-Saxons in British
history?

Vikings: invaders,
traders or settlers?

What were the events
and consequences of
the Great Fire of
London?

How did war-time
nurses become
significant historical
figures?

What were key aspects
of the Ancient
Egyptian civilisation?

What do Roman
artefacts tell us about
the past?

How has coalmining
shaped our local area?

How were the Maya
different to the
Vikings?

What did Christopher
Columbus and Neil
Armstrong have in

common?

How has transport
changed over time?

How did the role of
women change on the
home front during and

after World War I1?




Historical interpretations

An understanding of how and why different accounts of the past are constructed.

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

Are my toys the same
as my grandparents’
toys?

Which places and
people are significant
in Coalville's history
and why?

What changed from
the Stone Age to the
Iron Age?

How does Ancient
Greek life compare to
life in Europe today?

What is the
significance of the
Anglo-Saxons in British
history?

Vikings: invaders,
traders or settlers?

What were the events
and consequences of
the Great Fire of
London?

How did war-time
nurses become
significant historical
figures?

What were key aspects
of the Ancient
Egyptian civilisation?

What do Roman
artefacts tell us about
the past?

How has coalmining
shaped our local area?

How were the Maya
different to the
Vikings?

What did Christopher
Columbus and Neil
Armstrong have in

common?

How has transport
changed over time?

How did the role of
women change on the
home front during and

after World War I1?




Year 1— Are my toys the same as my grandparents’ toys?

St Clare's Unit Plan;

| can explain how we find out about the past

| can compare modern day toys and compare how they are similar and different

| can compare my life when | was younger and my life now

| can compare toys from 30 years ago to modern toys

| can compare toys from 60 years ago to modern toys

| can answer the enquiry question: are my toys the same as my grandparents’ toys?

Learning enhancements:

e Pupils visit Newarke Houses Museum to look at toys from the past
¢ Pupils handle genuine and replica artefacts
e Pupils homework includes questioning relatives about the toys they played with when they were young

Links to prior learning:

e EYFS — past and present — talk about family members and look at some toys from the past



Are my toys the same as
my grandparents’ toys?

arcund B3 yran ags, whem arpaind B0 peart agn -7 pran ago

the present:
today, now,

*  Modern day toys are often made out of plastic.

*  Modern day toys are centred around technology.
*  Many modern day toys are battery operated.

*  Modern day toys are made by machines.

=  Some toys from older generations are still played
with in modern times e.g. teddy bears.

*  Most toys from 60 years ago were made from
wood or metal.

* There are similarities and differences between old
and new toys.

*  Toys from 60 years ago were often handmade.

past
present
old
new
then

NowW

*  Spurces and evidence about toys from the past
* Change and continuity of toys over the past 60 years




Year 1 — What were the events and consequences of the Great Fire of London?

St Clare's Unit Plan;

| can compare London in 1666 to London today

| can compare jobs in 1666 to jobs today

| can explain the chronology of the Great Fire of London

| can use an historic document to find out about the past

| can explain the consequences of the Great Fire of London

| can explain the events and consequences of the Great Fire of London

Learning enhancements:

e Pupils homework includes making cardboard houses which are then burnt to replicate the spread of the fire
e Fire Safety Talk from the Fire Brigade

Links to prior learning:

e EYFS — past and present — describe jobs people have and how these have changed
e Year 1- build on timeline created in unit about toys



What were the events and consequences of the Great Fire of London?

Order of Events

Monday 3™ September 1666
The fire gets very close to the

Timeline of Events
! Tower of London,

Tuesday & September 1666
5t Paul’s Cathedral is destroyed by the fire.

O B o)

Sunday 2™ September 1656
The fire starts at around 1 a.m.
Mid-morning: Samuel Pepys starts

Wednesday 5" September 1666
The wind dies down and the fire
spreads more slowly.

Thursday 6™ September 1666 |
The fire i finally put out.
Thousands of people are

bo wirite about the fire in his diary.

left homeless.

Spread of the fire across London

Spread of the Fire
B Sunday 2™ September 1666
B Monday 3™ September 1666
Tuesday and Wednesday
4-5" September 1666

Comparing Modern Day London
and London from 1666.

* |n 1666, houses were built from wood and
straw which meant they burnt very easily.

*  They were also built very close together
which meant the fire could spread.

* In 1666, they had a fire brigade but it
wasn't like the fire brigade we have now.

* There were no hose pipes. People had to
fill up leather buckets with water and
then throw them over the fire.

*  This took a lot of time and was not
effectivel

Samuel Pepys
wrote a diary.

He described the
events that
happened during
the Great Fire of
London.

Historical Enquiry

Change and continuity in the
buildings of the City of London and
of life in that city

Sources and evidence of how the fire
started in Samuel Pepys diary
Consequences of the Great Fire of
London




Year 1 - What do Christopher Columbus and Neil Armstrong have in common?

St Clare's Unit Plan:

| can explain what an explorer is

| can explain who Christopher Columbus was

| can describe Christopher Columbus’ explorations and their historic significance

| can explain who Neil Armstrong was

| can describe Neil Armstrong’s explorations and their historic significance

| can explain what Christopher Columbus and Neil Armstrong have in common

Learning enhancements:

e Pupils become explorers of an unknown part of their local area

Links to prior learning:

e EYFS - past and present
e EYFS - Space
e Year 1- build on timeline



What do Christopher Columbus and
Neil Armstrong have in common?

What is an explorer?

An explorer searches somewhere unfamiliar in order to learn about it.
People have explored different places on Earth including underwater, in the
air and on land, using a variety of different transportation. People have
been exploring throughout history.

Who was Christopher Columbus and why is he significant?

* Christopher Columbus was born in Italy in 1451,

* He wanted to find a quicker way to get to Asia so that
herbs could be brought to England to preserve food.

* The King and Queen of Spain paid for him to have
three ships to go on an expedition.

* He made a mistake and landed in what is now the
Caribbean Islands

* He brought back avocados, pineapples and corn.

* He went on three more voyages looking for a shorter
route to Asia, but he never found one.

* Neil Armstrong was born in America in 1930,
* He got his pilot’s licence in 1946 when he was
just 16 years old.
| * He became an astronaut for NASA in 1962.
| * He became the first person to walk on the moon
in 1965,
* He died aged 82 in 2012.

Historical Enquiry

Historical significance of Christopher Columbus and Meil Armstrong.
Cause of Christopher Columbus’ expeditions and Neil Armstrong’s
missions and their consequences.




Year 2 — Which places and people are significant in Coalville's history and why?

St Clare's Unit Plan;

| can understand that Coalville has changed over time

| can look for clues about the history of the local area

| can explain the significance of the Memorial Clock Tower to Coalville

| can explain the significance of George Stephenson to Coalville

| can explain the significance of the Palitoy factory to Coalville

| can explain which places and people are significant in Coalville’s history and why

Learning enhancements:

e Pupils take a walk around the local area to find evidence of its history

Links to prior learning:

e EYFS — past and present — talk about the lives of people around them and their roles in society
e Year 1- build on timeline created



Unveiled on 31
October 1935

=  Commemaoraies
those who died in
W1

+  Funded by local
businessas

= 21 metres tall

. Leicester

*Known as "Father of
the Railways”
*Openad Leicester and

Swannington railway.
*Bought land and sank

coal mines
=5upplied coal to

B
"

i
ER
=

The Caszcelloid Company was founded in
Coalville in 1919

Factory located in Jackson Street

Eought in 1935 and Palitoy was created as
a trademark

Made toys such as Star Wars, Action Man,
Care Bears and Play Doh

Employed 600 people

Closed in 1985

& plague marks where the factory used to
be

Why Coalville has changed over timea,
Why people and places are said 1o be historically significant




Year 2 — How did war-time nurses become significant historical figures?

St Clare's Unit Plan;

| can explain what makes a person historically significant

| can explain who Florence Nightingale was and how she improved nursing

| can explain who Mary Seacole was and how she improved nursing

| can explain who Edith Cavell was and how she improved nursing

| can compare the lives of three significant nurses

| can explain how war-time nurses became significant historical figures

Learning enhancements:

e Visit from a present day nurse

Links to prior learning:

e EYFS - past and present — children talk about the lives of people around them and their roles in society
e Y1 - build on timeline created
e Y1 - Other significant historical figures — Christopher Columbus and Neil Armstrong



Mary Seacole was o nurse, Her mother was Jomaican and her father was Scottish,
She travelled from Jomaica to look after wounded soldiers on the battlcfield in the
Crimean War. She set up a hospital called the British Hotel to lock after soldiers.

Whao was
Mary Seacole?

Who was Florence
Mightingale?

Florence Nightingale was a nurse, She made hospitals cleaner for patients and
looked after soldiers in the Crimean War, She set up the Nightingale Training

School for nurses in 1860,

Who wat Edith Cavell?

Edith Cavell was a nurse in the First World War. She saved soldiers from both
sides during the First World War. Edith helped over 200 soldiers escape from the

CrErmon ATl

Crimsmn

War

{1E51- 1854} A war bebwaiimn Biiain
an end wde gad Bnbgin, Fronce, the
Oticmaen Empire [nees Tureaga) and
farding on B other.

War ‘Warld Wes I

i & ploce whary widary fight in wor,
Frsl ‘Wharld .Il'i'ili 1718} Pl Weeld 'War o

185&

1853
Flargncs Boomud
0 ALEE,

Criminan War (farts

The Crimean War ends. Mory returns to Englomd.

1896
Esith becednis

1855
Mary Seacole pays for
herslf to travel ta

1820
Floremce Nightingale is born.

treal soldiers in the

i M

1865
Edith Cavell is barn.

Mary Seacole is born.

.

1914
First World
Wor breaks out.

Florence goes bo nurse
1860
Eﬂ:d'm ':.Fhe Flarence sels up her
rimemn War. nursing schocd.

1907
Edith talkes chorge of the
troining school in Brussels.

1915
Edith is killed.

Similarities and differences between experiences of Florence and Mary
Consequences of the actions of the three nurses.




Year 2 — How has transport changed over time?

St Clare's Unit Plan;

| can describe different modes of transport

| can describe how cars have changed over time

| can describe how trains have changed over time

| can describe how ships have changed over time

| can describe how planes have changed over time

| can explain how transport has changed over time

Learning enhancements:

e Pupils visit Abbey Pumping Station to look at a range of historic vehicles

Links to prior learning:

e EYFS — past and present

e Year 1- build on timeline created

e Year 1-old toys (toy cars etc.)

e Year 1-— Great Fire of London (fire vehicles)
e Year 2 — Local history (railway line)



1885

Berz builds the first ‘Benz
Patent Motorwagen’ in
Germany.

Ta0e

[n Americo, Henny Ford designed the
Model T and began building lots of
chern in his factory. This was the furst
tima making cars li!l.uppi'n.-bd ir this way

AD 1000, Viking longships.
Made of wood.
Powered by cars and wind

1800s, clipper ships.
Made of wood.
Powered by the wind

By 1818, steam ships
Made of iron.
Powered by steam.

By 19805 container ships
Made of iron.

Today. cruise ships
Made of steel.

1830
— L Thee “Eocket” oould pell o troin
lood of peoplr along the nes
railwn). The line benween
Manchester omd Liverpool opened
in 1830 and people cheered for
tha Rncrt. Crporge Stephenson
hod become rich and farmous

Modern Trains

Fcdem irgins ur dlciricity j"l:lﬂ overbaad lerary b poswer then

Orville and Wilbur
Wright were Dwo
hru:ﬂ-ers., born in
America. Thelr‘!}‘lrst
aeraplane, the Wrigh
Flyer, successjull
j'li":"# in front g:-g g
people in 190

1519 First international passenger flights besan

1347 Chuck Yeager first person to fiy faster
then the speed of zound

Powered by diesel engines.

1373 Supersonic asroplans, Concorde makes
its first transatlantic flight

1536 Rutan Voyager completed first non-stop
flight around the waorld

Powered by diesel engines.

2018 First round the waorld flight in 2 soalr-
powered plans

Consequences of the technological advances in transport.
How cars, trains, ships and planes have changed over time.




Year 3 — What changed from the Stone Age to the Iron Age?

St Clare's Unit Plan;

| can describe what life was like in the Palaeolithic and Mesolithic eras

| can explain how hunter-gathers became farmers

| can explain how tools changed after the Neolithic era

| can explain what buried hoards tell us about Britain in 55BC

| can explain the chronology of changes from the Stone Age to the Bronze Age to the Iron Age

| can describe what changed from the Stone Age to the Iron Age

Learning enhancements:

e Pupils look at replica artefacts
e Visitor sharing artefacts and virtual reality from the period

Links to prior learning:

e EYFS - past and present
e EYFS - dinosaurs
e KS1-build on timeline created



What changed from the Stone Age

to the Iron Age?

I ﬁ‘;;.

Stone Age

The Store Age is a perod of our histany that

happened thousands of years ago. 1 is calied the

Slone Age Decause it is 1he era wiven eary

humans started using stone for eols and wesg-
They aleo used stomes to light fires.

The Store Age is divided into three periods: the
Palseolithic [old S5one Agel, Mesolithic (middle
Stone Aged and the Meolithic inew Stone Agel

Palzeolithic and kesolihic people were hunier
gatherers. They mowed frequently following the
arimals they hunted and gathered fruits and
berries when they oould

During the Meolithic Stone Age, people started 1o settle and not follow animals
They would plant the seeds from the plants they gathened and looked after them

50 that they would grow, When the plants were fully grown, the
people would use their stone and bone tools 1o cut the
plants, 50 that they could tumn it ino food and eat it
People also captured smaller animals such as dogs. pigs
and shesp. They looked after them 5o that they would
have babies. This meant that they would have bigger
groups of anémals near their homes that they could
milk, skin for hides/fur and kill for meat/bone for food
and tools,

Historical Enquiry

hat caused the changes from the stone Age to the Iron Age.
hat were the changes which occurred over these periods of time.
hat do buried hoards tell us about the past (sources and evidence)

<]

Hunter- Gathers

Feopla UviF] o M 5105 AGE wiirs Fanberd. | Ry woaild
Frifl Sfeifdls 00 81 S0 a5 @Oy Mamimaig, nmdsErs 5Mmd
OO e EnDS. HomndedT. DMy Oed Mol wis] Nyl SOeTEts 10 &bl
fheprmn. fendmals. hed marsy ffereni usee Ty woiskd s Hhe

sl woolly cosd 1o kesp (il warm in Phe winbee and 1Ry

v dd e animal horrm an Toolhy, wespons or &ven o help cleer

by e Al Lfwn b Ak
irady arei mraquen
For im rrashe o i b

Thie andmals woidkd often migrate around e land, mal siagirg n

Sl Ol O PR A1

one place, Peopdes duwing thim fime Buil ismporeny homrsss. 5o

5] 1Py Soudd Movl Guikckilyj 16 Sl Ehd SFemels arsd OOk ife

15 Nyl Nl SOl A D GG alF FEh [Mal @ife Caugi

FIYErS afl BhEs JalFeEd aNneEmals 005 TrelE. Mils &7 DRSS




Year 3 — What were key aspects of the Ancient Egyptian civilisation?

St Clare's Unit Plan;

| can investigate who built the Great Pyramid at Giza

| can explain why Hatshepsut sent an expedition to Punt

| can explain why Akhenaten was so hated

| can explain why Rameses Il made sure only his version of events was remembered

| can explain how the civilisation of Egypt ended

| can describe key aspects of the Ancient Egyptian civilisation

Learning enhancements:

e Pupils look at replica artefacts
e Pupils visit Ancient Egyptian exhibit at New Walk Museum

Links to prior learning:

e EYFS — past and present
e KS1-build on timeline created
e Year 2 — transport (boats)



What were key aspects of the Ancient Egyptian

civilisation?

The Great Pyramid at Giza

Pyramids were built for Pharaohs (the ruler) to be buried in when they died.
Herodotus, an ancient Greek who travelled around Egypt some 2000 years after the

Egyptians constructed the great pyramid, researched the Pyramid of Giza.
P Herodotus discovered the pyramid's builder was the pharaoh or king Cheops: Khifu.

Trading

Egypt was involved with trading.
Punt gave surplus resources/goods
for things they need from Egypt. This
included Frankincense B
myrrh/cinnamon/baboons/monkeys
Wooden boats were used to

transport trading goods across the
River Nile

Pharaohs

Ramesses |1

Pharaoh during Egypt's golden age
built more monuments

Drdered the Battle of Kadesh, fought
in 1274 BC against the Hittite Empire
He was in charge of the building
and reconstructing of many
temples, monuments and
structures.

End of Civilisation

Cleopatra we have the decline of
Egypt as an individual culture.
Alongside all of these ancient
individuals we have the work and
lives of the archaeologists who
brought us the fragments of their
stories

Akhenaten

The young king - Amenhotep IV
— believed in one god “Aten’.

He then changed his name to
Akhenaten and called himself
the high priest for the Aten

His views did not match with the
rest of society at the time.

Wife of akhenaten and Queesn
of Egypt

Female king of Egypt (reigned in
her own right c. 1473-58 BCE)
who gained power as a woman,
adopting the full titles and role
of a pharach.

Married Akhenaten’s daughter
and inherited a land divided by
the new beliefs created by
Akhenaten

Historic Enguiry

Use sources to find out who built the Great
Pyramid at Giza
Historical interpretation of Ramesses’ and

others’ versions of events.
Why did the Egyptian civilisation end?




Year 4 — How does Ancient Greek life compare to life in Europe today?

St Clare's Unit Plan;

| can find out about Greek life by looking at artefacts

| can explain how the Ancient Greeks lived and were educated
| can demonstrate an understanding of democracy

| can explain who the Ancient Greeks worshipped

| can use historical sources to form conclusions about an event in the past

| can explain how Ancient Greek life compares to life in Europe today

Learning enhancements:

e Pupils look at replica artefacts

Links to prior learning:

EYFS — past and present

KST - build on timeline created

Year 3 — Ancient Egypt (Gods)

Whole school British Values — democracy



How does Ancient Greek life compare to life

in Europe today?

In ancient Greek life men were mnst

mportant. Women and girls didn't get an e - ’r A aem
education like the boys did and looked after PRE— |
the children and houses. Only the rich boys e
could go to school as they had to Colic Beinsin —HE |
E Y Pay :w.-.-l!u-m e [_-

Gods

The ancient Greeks believed in many different gods and

poddesses. Each god/goddess represented a certain aspect]

of humanity and each was responsible for certain parts of

ife too.

* Festivals were held to celebrate the gods and soddesses

= |t is believed that the 12 most powerful gods lived on
Mount Ohympus.

* Tews was the most powerful of all the gods. He was god
of the sky and the king of Mount Clympus.

* Hades, Aphrodite, Poseidon are other Greek gods

round 508 BC, democracy was introduced to ancient
thens. Listening to the opinions of other people and
ebating issues was an important part of this system. After
ebating issues, the ancient Athenians would vote. At that
ime, the only people allowed to take part in democracy
ere adult males who were citizens of Athens.

TR weere shree monen sgsiems o] e eney o Snssesi Chrees e

il

Tha Flllesio T iRanwt awio

ANCIENT
GREECE

The Olympics

Y

Historical Enquiry

*  Sources and evidence of
Greek life in artefacts

*  Sources and evidence about
the Olympic Games




Year 4 — What do Roman artefacts tell us about the past?

St Clare's Unit Plan;

| can describe early Rome and explain how we know this

| can describe and explain why the Roman army was so powerful

| can compare Roman settlements to Celtic villages

| can explain who Boudicca was and why she took revenge on the Romans

| can describe how the Romans protected their land and how we know this

| can explain what Roman artefacts tell us about the past

Learning enhancements:

e Pupils look at replica artefacts

Links to prior learning:

e EYFS — past and present
e KS1-build on timeline created
e Year 3 — Ancient Egypt (Gods, conquest)



What do Roman artefacts tell us about the past?

Roman Settlements Boudicca

Romans were not happy just conguering

Sfter her husband's death, the Roman Emperor
he zettlements of Britzin — they wanted

o turn them into Roman cities too.

demanded that Boudicca pay taxes on the land

she owned. She is furious and wants to sesk
EMIEE.

Boudicca travelled across England with her army,

Foman towns in Britain were full of brick

buildings and temples.

purning Roman cities to the ground. 5he met a
Roman legion in the middle of the country, where
she was defeated.

Under the rule of Emperor Augustus,

the Roman Empire had grown.

Emperor Claudius suscesshully
invaded Britain in 43 CE.
Once they had conquered lands, the

Raomans chase a governaor ta be in

TimE'h"E charge af the territary.

It would be a gowvernor's job to make

e e B e important decisions about law
| SR | kand order of his land for the emparar. He
L rauld aleo be the military commander for

the kegions in his territory, s most
Eypansions were carried out by thase
povaerful men.

Historical Enquiry

sources and evidence sbout Roman
Ve H i - E EE lifa a:nl:l the impact of the Roman
— e V1) -.—l—‘— @ & i Empire
I (— | — = e B = Similarity and difference betwean
§ . S the Roman settlements and the
Celtic villages
* Historical significance of

Boudicca

Ower the next 800 years, the Roman Empire grew and
ok control of more neighbouring countries.

In 43 CE, the Roman Emperor Claudius

invaded Britain to grow the empire further.




Year 5 — What is the significance of the Anglo-Saxons in British history?

St Clare's Unit Plan;

| can explain the chronology of the withdrawal of the Romans from Britain

| can describe the Scot invasion of Britain

| can explain how and why the Anglo-Saxons invaded Britain

| can explain who ruled England in Anglo-Saxon times

| can describe the lifestyle of an Anglo-Saxon

| can explain the significance of the Anglo-Saxons in British history

Learning enhancements:

e Pupils look at replica artefacts

Links to prior learning:

e EYFS — past and present

e KS1-build on timeline created

e Year 3 — Ancient Egypt (lifestyle, invasion)
e Year 4 — Romans (chronology follow on)



What is the significance of the Anglo-Saxons in British history?

Timeline

Pre—tHinkony

" w

Rzrara

& e ¢ ¢ & il

NiErga Tiadrn i

Ao Samary

Withdrawal of the
Roman Empire

The Scot Invasion

#®  Scots and Picts wers
always trying to
invade England, which
Was now easier with
the Romans gans

# The Soots and Picts
jump=d ower
Hadrian's Wall to
invade England

#  The Britizh King hired
two brothers to help
keep England from
being invaded, which
they did

# The two brothers and
their men liked
England so thay
decided to stay

®  Howewer, men from
other countries
wanted to take over
and they fount and
won- these were
cglled the Anzlo-
SENONE

The Anglo-5axons

The Anglo-Saxons were made
up of three groups of people
frorm Germany, Denmark snd
The Metherlands.

The groups were namad the
angles, the s3xons, and the
Jutes.

Thie &ngles and the Saxon
tribas were the largest of the
thiree attacking tribes and so
w2 often know therm as Anglo-
SENONS.

They ware 2ach rulsd by
different strong warriors

The sngho-5zxon reign ended
in 1066 A0 when Williarm the
Congueror killed Harcdd |l at
thie Battle of Hastings.

# Inthe yesr 350, the
Anglo-53xons
attemptad to invade
Britain but st the
time, the Romans
rubsd and zo they
fought back- The
anglo-E3x0ns
retreated

# Under Roman rule,
Britain becarmne

great

* The Boman army
become smaller as
more troops wWere
called to defend
othar parts of their
Empirs

#* By 41040, the last
of the Romans had
left Britain

Historical Engquiry

.ha'r-uu'u
D) earcis

W Fei hagis
'Iml

il ket

» Czuse of the withdrawal
of the Romans from
Britzin, the Scots nyasion
and the Anglo-Saxon
imvasion

* sources and evidence of
anzlo-Saxon lfestyle

The life of an Anglo-5axon

The Anglo-3zxons had their
own alphabet called
futhore runes'

The most common E3rment
waz 3 knes length woollen
tunic. Many could not
afford to wear shoss

The Anglo-Saxon grew their
own food

Why did the Anglo-
Saxons invade

Eritain?
# Britain had gocd
farmiland
# The Anglo-Saxons
liked to fight

# The Anglo-Saxons
wanted mew homes




Year 5 — How has coal mining shaped our local area?

St Clare's Unit Plan;

| can explain how Coalville came to be established

| can describe the chronology of early coal mining in the area

| cam explain the importance of the railway line

| can describe the impact of the Whitwick Mining Disaster

| can describe the impact of coal mining ceasing in the area

| can explain how coal mining has shaped the local area

Learning enhancements:

e Pupils have visitors from Snibston Colliery and then visit the site
e Pupils watch “The Black Minute” theatre production

Links to prior learning:

e EYFS - past and present

e KS1-build on timeline created

e Year 2 — Local history unit

e Year 2 — How transport has changed (trains)
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In 1898, a fire broks out in Whitwick

Colliery which resulted in the death
of 35 miners.

The Leicaster and Swannington
Railway — Leicestershire's first
railway - opened in 1832
reaching Coalville in 1833, and
had a small station at Long Lane
(now Ashby Road) in Coalville—
the first strest in the town, which
still haz some of the original
miners' cottages, which are next
to the modern police station and
opposite the sorting office.

Coal-mining came to an end in
Coalville during the 1980s. Six

collieries - Snibston, Desford,
Whitwick, Ellistown, South

Leicester and Bagworth - closed
in and around Coalville in an
eight-year period from 1983 to
1991, resulting in about five
thousand men being made
redundant. The disusad colliery at
Snibston was regenerated into
Snibston Discovery Park, but was
controversially closed in 2015.

1824: Long Lane (Whitwick) colliery sunk by William Stenson
1831: George Stephenson's Snibston Colliery sunk

1833: George Stephenson's railway reached Coalville

1898: Whitwick Colliery Disaster
1983-91: Coal mining ceased in the arsz

Causes of how Coalville came to be established

Causes of what caused the Whitwick Mining Disaster
Consequences of the end of coal mining in the area
Sources and evidence of the mining history of Coalville




Year 6 — Vikings: invaders, traders or settlers?

St Clare's Unit Plan;

| can explain the Vikings’ migration to Britain and understand its chronology

| can describe the lifestyle of the Vikings

| can use historical sources to find out about Viking longboats and how they were used

| can describe and explain the Viking raid on Lindisfarne

| can describe the impact of Alfred the Great's resistance to the Vikings in England

| can discuss whether the Vikings were invaders, traders or settlers

Learning enhancements:

e Pupils look at replica artefacts

Links to prior learning:

e EYFS — past and present

e KS1-build on timeline created

e Year 2 — How transport has changed (boats)

e Year 3 — Ancient Egypt (Gods)

e Year 4 — Ancient Greeks (Gods)

e Year 5 - Anglo Saxons (chronology follows on; Alfred the Great)



Vikings: invaders, traders or settlers?

The Vikings were thought to be in Britain
from 793AD to 1150AD.

© & & & i

Anglo-Sarordg Bl b ol

*  Most Vikings were farmers who grew
crops and kept cattle.

*  |mmost parts of Scandinavia, people lived
in timber long houses.

*  The clothes of the Vikings were simple
and practical, made from woollen or linen
cloth, with animal skins to keep warm in
the winter.

+*  The Vikings had a system of writing called
runes, that were carved into stone.

*  Viking villages were run by a chieftain.

*  Vikings worshipped many Gods, the most
important God was Odin. Vikings believed
that if they died an honourable death,
they would join Odin in Valhalla.

= Vikings travelled mainly by water on
longhoats. There were long and shallow
to allow Vikings to sail close to the coast
and along rivers.

* The Vikings traded all over Europe and
as far east as Central Asia. They bought
goods and materials such as silver, silk,
spices and jewellery. In return, they sold
items like honey, tin, wheat, wool,
and walrus ivory. Everywhere they
went, the Vikings bought
and sold enslaved people too.

* [Deals were made based on weight of
coins, traders carried a set of folding
scales which they used to weigh coins
10 make sure they got a fair deal.

*  Vikings are known for their ruthless raids
and invasions of settlements. They would
approach by water in longboats to burn
down houses and steal.

* Inhabitants were either killed or captured
to sell as slaves.

*  The first Viking invasion of England was
the Haoly Island of Lindisfarne in 793A0.

*  One of the most famous Anglo-5axon

*  He fought the Vikings when they

*  He encouraged people to learn and he

kings was Alfred the Great.

invaded Wessex and eventually made
peace 50 that English and Vikings
settled down to live together in
Danelaw.

tried to govern fairly.

ause of the Viking invasion

Historical significance of Alfred the Great
ources and evidence about Lindisfarne raid and daily life




Year 6 — How were the Maya different to the Vikings?

St Clare's Unit Plan;

| can compare the chronology and location of the Maya and the Vikings

| can compare the lifestyle of the Maya to the Vikings

| can compare the religious beliefs of the Maya to that of the Vikings

| can explore the Maya number and calendar systems and explain their importance to the Maya

| can evaluate the reliability of Mayan art and drawings as an historical source

| can explain how the Maya were different to the Vikings

Learning enhancements:

e Pupils look at replica artefacts

Links to prior learning:

e EYFS — past and present

e KS1-build on timeline created
e Year 3 — Ancient Egypt (Gods)
e Year 4 — Ancient Greeks (Gods)
e Year 6 — Vikings



How were the Mavya different to the Vikings?

HISTORICAL CONTEXT There were 5 sacizl

-:@ 16 «..,5 ..6 fj E@ ;::j:iinh'lﬂ‘i'an

Fulers
WHAT?

LALL;

* Craft=smen

HE B i I E e L1 LY
* Paasants
Each city had a
I T T $T

TN I
TR TR Fume e L] DTHN B TSN PR ERARS AT AT FUIE' I:Il..ltthE
TRERAE DA b CAMIOMRG Doy RRT e e priests actually had
L E_".] = iy [ = o el SRRl - COETTS [ =S T i) .
o A e Aw— the most influence.

CENTRAL AMERICA: * Mayan homes were simple huts divided into

twio sections. The back rooms were used for
sleeping and the front for daily activities.

&Whﬁ-ﬁqﬂﬂul

s _ T * The Maya were an agricultural society who

";" gresy many crops. Most importantly, maize

el oo icorn) which was sued to make lots of food
Amaridgs

and drinks. Nobles even wowve their haor to

resemble corn!

e * Maya believed that ilinesz, injury and
misfortune were caused by evil spirts or

The Maya developed an advanced

FACIFRD OCTAN

*  The Maya believed in many Gods of nature.

number system for their time. *  They built pyramid style temples to worship
They were one of only two cultures like in in the city of Chichen Itza.
in the world to develop the concept *  The Mays believed in the power of sacrifice

of zero as a placeholder. (including humans!)
The number system used
three symbals in different
combinations.

*  Time was very important to the Maya. They
made lots of calendars to chart mowvements

imilarity and difference between of the sun, moon, stars and planets.
e lifestyle and religious beliefs of | | *  They used a calendar round which had 3
e Mavya and Vikings interlocking cycles: 20 mames, 13 numbers
rces and evidence of the history and 365 days in a solar year.
f the Mava




Year 6 — How did the role of women change on the home front during and after World War 117

St Clare's Unit Plan;

| can explain the background and origins of World War |l

| can explain how and why the role of women changed as a result of World War ||

| can discuss the role of propaganda in recruiting women during World War |l

| can describe the key women'’s groups that formed during World War |I

| can explain the role of women after the end of World War |l

| can explain how the role of women changed on the home front during and after World War |

Learning enhancements:

e Pupils look at replica artefacts

Links to prior learning:

e EYFS — past and present

e KS1-build on timeline created

e Year 2 — Wartime nurses

e Year 5 — Anglo-Saxons (invasion)
e Year 6 — Vikings (invasion)



How did the role of women change on the home front
during WW2?

Septemnber 1959 - 7 My 1945
The mass evacuation 107 May 1980 - B* September 1943 = With Hitler Sead.
e of chidren and othes  Windton Churchill | Maly surrenders after Gy
g abile piopke CiTE LD POSWET. dirfeat looks more likely -
ek place. | fof Gifeniacry. I
I J : | |
¥ September 1939 - S0 dsnuary 1940 - 7™ September 1940 - 11 May 6" Jure 1944 - D
Prirme Mannter Kl b Rationing Began due 1941 = The MRt — & campalgn day = Alleed troops
Chamberiain declanes to a shonage of 1000 of aerial bombing attacks on lind in Horthern
waar o Garimany afie and to ensure B Brinish towers snd cities carred Framcs 1o tele R
they invade Poland. - shares of food for all.  gyp by ehe Luftwatls (German back from Germany
Air Force].

* Togsther with the Mazi Party, Adolf Hitler weanted to rule Europe
* The war had two sides: the Allies and the Axiz powers.
* t's estimated that 55 million people died.
* The Battle of Britzin was the first ever battle to be fought only in the air using a=sroplanss.
* |t was Japan that officizlly ended the war on 2nd September 1545,

* Rationing meant that each persan was only allowed a fized
amount of foods. Rstion books wers isswed, with coupons that
showed people how much of each item they were allowed.

*  Dwrimg World War ll, owver 2.5 million children, along with somes
of their teachers, pregnant women and people with disabilities,

were evacuated from the cities to the countryside, where it was
believed they would be safer from bombing.

serving 3z an engineer for the AT
Before the war, most women stayed at home in the ‘privet sphere’ (suxiliary Territory Service.]
and didn't go out to work. Those who did work were paid less tham

men and wers generally restricted to ‘women’s jobs’, such as
nursing or working as a shop assistant. Howsver, when msn were
called up for active service, women were needad to do jobs in the

*  Historical

‘public sphere’ such as making weapons, driving buses and trains

or working in engineering or shipbuilding. Some joined the armed interpretations -
forces themselves. After the war, many women lost their jobs. propaganda
However, their experiences led them to campaign for egual B Causes of World
working rights and pay so that they could carry on leading more War ll

independant lives. - Consequences of
Mary wormen joined special groups that focused on helping the World War |l on the
war effort. For example; role of women

* ATS — Auxiliary Territory Services.
* WAAF—Women's Auxiliary Air Force
* WRMS — Women's Royal Naval Service

* Change and
continuity in the
role of women




